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Introduction 
The University of Hertfordshire’s Blended Learning Unit and Learning and Teach-
ing Institute have designed a Curriculum Design Toolkit to help staff take a consid-
ered look at their current curricula in terms of their learning, teaching, assessment 
and the learning environments that they provide.  
This article provides background information on the toolkit as well as guidance on 
accessing the resources. The toolkit is split into eight strands, each of which repre-
sents a relevant challenge within Higher Education teaching which has received 
prominence over the last five years. The toolkit is based on the ethos and design 
of Chickering and Gamson’s “Seven Principles for Good Practice in Undergraduate 
Education” (1987). 
 
Background information:  
In 1985, with support from the American Association for Higher Education (AAHE), 
Arthur Chickering and Zelda Gamson gathered a small task force of 12 scholars to 
develop a set of principles for good practice to help teaching staff in Higher Educa-
tion Institutions consider and develop their practice. The intent to develop a set of 
develop a set of principles that were “accessible, understandable, practical and 
widely applicable” was motivated by concerns that research reports and literature 
reviews failed to reach staff members. There was an overriding desire by Chicker-
ing and Gamson to present a succinct and memorable set of principles that all staff 
could apply, rather than long lists of recommendations or generalised theories,. In 
1987 Chickering and Gamson published their “Seven principles for good practice 
in undergraduate education” with an emphasis on how we do things rather than 
what we teach. 
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To help staff access the principles, Chickering and Gamson developed self-
assessment inventories for Faculty (staff) and Institutions. The inventories contain 
accessing statements about the principles to which the staff can answer “Very of-
ten, Often, Occasionally, Rarely or Never”. The inventories were designed to “help 
staff members (Faculty), departments, colleges and universities, examine individ-
ual behaviours and institutional policies and practices” (Chickering and Gam-
son,1989). The intent was to use the principles and inventories to improve practice 
and not as a basis for individual judgement about performance or summative 
evaluation.  
Curriculum Design Toolkit: 
Learning from, and including the work of Chickering and Gamson, the University of 
Hertfordshire’s Curriculum Design Toolkit contains eight strands. Each strand con-
tains a number of interrelating documents and components. These components 
are:  
Research/informed Principles for Good Practice, 
Accessing statements, 
Self-diagnostic tool,  
Consideration of features and consequences of practice  
Hints and tips to help improve practice.  
An overview of the toolkit, its various strands and associated components is given 
here (http://prezi.com/cibiptp5pa3d/curriculum-design-toolkit/). The overview is pro-
vided via the presentation software Prezi. Prezi’s zooming functionality provides an 
opportunity for the viewer to gain both a wide scale overview (zoom-out) as well as 
focused explorations on specific strands and the components within each strand 
(zoom-in).   
In this paper there are various links to video files with audio commentary that can 
be accessed by clicking on the following camcorder icon.  
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When opening Prezi, the toolkit will load allowing all eight strands to be visible. 
As a viewer you can then zoom in and focus on different elements to suit your 
interests. By clicking on an object it will zoom into view and you can further ex-
plore the images/text/video or web links. To zoom back out you can use the 
magnifier on the side of the screen or you can return 'home’. (The materials are 
all also available via the University of Hertfordshire’s Learning and Teaching In-
stitute’s web site in Word and Excel documents). 
 
 
 
 
 
 
 
 
 
 
Figure 1. Ways in which staff may use the toolkit 
 
We offer no diktat on use but hope staff find the toolkit useful through explora-
tion and application relevant to their needs.  
 
Principles for Good Practice: 
For each strand of the toolkit between five and eight Principles for Good Prac-
tice have been indentified either directly from the literature (e.g. Chickering and 
Gamson) or developed following the review of pedagogic literature; considera-
tion of relevant legislation and/or guidance from experts. Following the example 
of Chickering and Gamson we wanted to ensure that the Principles were appli-
cable across all disciplines and within different teaching and learning situations. 
We have tried to ensure that the language is to-the-point and jargon-free, and 
that the materials are easily accessible.    
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The eight strands of the toolkit are: 
1. Good practice for Higher Education (Adapted from Chickering and 
Gamson, 1987) 
2. Assessment for Learning 
3. Research Informed Teaching 
4. Inclusive Teaching 
5. Employability 
6. International Engagement 
7. Sustainability 
8. Enterprise Education  
 
Taking as an example the Assessment for Learning strand we will guide you 
through the different elements of the toolkit. 
 
Assessment for Learning Principles: 
The Assessment for Learning principles have been developed by considering the 
large body of research on assessment within Higher Education which identifies 
the significant influence of assessment on student study behaviours and their ap-
proaches to learning (Biggs, 2003; Ramsden, 1994; Rowntree, 1977; Snyder, 
1970). The Assessment for Learning principles synthesise some of the guidance 
making it easily accessible, applicable and memorable.  
 
Clicking on the red Assessment for Learning image within the toolkit will cause 
Prezi to zoom into the principles (see figure 2).    
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Figure 2. Principles for Good Practice in Assessment for Learning 
Accessing the Principles: 
Each principle has five underpinning statements to enable consideration of the 
principle and its application in academic practice. Chickering and Gamson’s Fac-
ulty Inventory has ten accessing statements per principle but within the UH toolkit 
we have included only five for each principle recognising the time constraints on 
busy staff members. Further, the accessing statements are not intended as a de-
finitive list but act to offer examples and stimulate dialogue.  
 
The Assessment for Learning principles specifically draw on the work of; Gibbs & 
Simpson (2004); Nicol’s work on feedback (2007); the National Union of Students’ 
guidance on Feedback (2010); and the Assessment Standards Manifesto as de-
veloped by the Weston-Manor-Group (2007). All the accessing statements relate 
to the guidance provided within these referenced articles. Clicking on the first 
small icon to the right of a principle, will bring the underpinning statements into 
view. Considering the first principle, you can see the accessing statements in fig-
ure 3. By reading the statements and identifying when, and how, you consider as-
sessment criteria with your students, will enable you (and/or your module/
programme team) to consider any gaps in your current practice and may stimulate 
some thoughts as to aspects that you may like to improve. In our experience, the 
statements provide useful conversation starters and enable staff to engage in dia-
logue with each other (and with students) about their current activities. 
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Figure 3: Accessing statements underpinning the first Assessment for Learning 
principle. 
 
Diagnostic tool: 
Each of the principles and the statements are available within a diagnostic 
spreadsheet (accessed via the spanner symbol in Prezi) to provide a slightly 
more objective review of practice. The spreadsheet enables you to indicate 
whether you believe you meet each of the statements ‘Very often, Often, Occa-
sionally, Rarely or Never’. There is also an opportunity to indicate if the state-
ment isn’t relevant to your particular experience. Using radio buttons you can 
select how your practice relates to each of the statements (figure 4).  
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Figure 4: Diagnostic spreadsheet   
 
As you work through the statements associated with each principle, the spread-
sheet provides you with an indication of how you are doing on each principle via a 
traffic light system (figure 5) thus helping you to identify areas of most need on 
which to focus your efforts. 
 
 
 
 
 
 
Figure 5: Traffic light indication of results 
 
Features and Consequences: Each strand of the toolkit contains “Features and 
Consequences” which are accessed by clicking on the red, yellow and green icon 
(the middle of three small images to the right of each principle in the Prezi link). 
These resources have been designed in consultation with students to enable con-
sideration of diagnostic results in the context of what your actual practice may be 
like (features) and the consequences of this practice for the student 
(consequences). The text is presented within three columns (red, yellow and  
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green) and the text above the midline indicates the features of practice and the 
text below the line suggests the consequences for the students (figure 6). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 6: Features and Consequences associated with Assessment for Learning 
principle 1. 
 
Hints and Tips: 
The final resource within each strand is the ‘Hints and Tips’ which provide exam-
ples of how the principles are being applied in practice and enable you to consider 
ideas which may be relevant for your teaching. The hints and tips are drawn 
largely from the University of Hertfordshire although we have provided examples 
from other Institutions or web resources where appropriate. To view the hints and 
tips associated with a principle, click on the third icon to the right of the principle 
and the tips will zoom into view (figure 7). In some cases the tips are video clips 
and Prezi will link directly to the clip within YouTube. 
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Figure 7: Hints and Tips for Assessment for Learning principle 1. 
 
Conclusion: 
Through the toolkit you should be able to review your current practice and con-
sider how to enhance your teaching and assessment and ultimately student learn-
ing. While there is a structured pathway through each strand of the toolkit, you 
may use the diagnostic to give an objective overview of your practice or you may 
choose to use the principles and statements to stimulate dialogue; it is entirely up 
to you. We hope you find the toolkit useful and explore it in the best way to suit 
you. 
 
The toolkit is a developing resource and we welcome feedback on use, as well as 
examples and tips from your own practice which we can add to relevant strands.  
 
The university of Hertfordshire’s Curriculum Design Toolkit 
42 
 
Blended Learning In Practice May 2012 
Acknowledgements: 
The toolkit was designed by Professor Mark Russell and members of staff from 
the Blended Learning Unit, the Learning and Teaching Institute and colleagues 
from the Business School have worked on specific strands of the toolkit. We are 
very grateful for their input and expertise. 
 
Assessment for Learning: Mark Russell, Maria Banks, Dominic Bygate and Helen 
Barefoot 
Research Informed Teaching: Philip Porter 
Inclusive Teaching: Sarah Flynn, Janette Bradley and Helen Barefoot 
Employability: Sarah Flynn and Amanda Relph 
International Engagement: Angela Hammond, Areles Molleman and Jackie Willis 
Sustainability: Philip Porter 
Enterprise Education: Mark Russell, Nigel Culkin, Norbert Morawetz and Helen 
Barefoot 
 
References: 
Biggs, J. (2003). Teaching For Quality Learning At University (2nd ed.). Bucking-
ham: The society for research into higher education and Open University Press. 
Chickering, A. W., & Gamson, Z.F. (1987). Seven principles for good practice in 
undergraduate education. American Association for Higher Education Bulletin, 39
(7), 3-7. 
 
Chickering, A. W., Gamson, Z. F., & Barsi. (1989). Inventories of good practice. 
Milwaukee, WI:Johnson Foundation.  
 
Gibbs, G., & Simpson, C. (2004). Conditions under which assessment supports 
students' learning. Learning and Teaching in Higher Education, 1, 8. 
National Union of Students (2010). Feedback: What can you expect 
http:www.nus.org.uk/en/advice/course-reps/feedback/feedback-what-you-can-
expect-/ Retrieved 17 March 2012. 
The university of Hertfordshire’s Curriculum Design Toolkit 
43 
 
Blended Learning In Practice May 2012 
Nicol, D. (2007). Principles of good assessment and feedback: Theory and prac-
tice. Paper presented at the Assessment design for learner responsibility, Reap 
On-Line. 
Ramsden, P. (1994). Learning to Teach in Higher Education. London: Routledge. 
Rowntree, D. (1977). Assessing Students: How Shall We Know Them? London: 
Harper & Row.  
Snyder, B. (1970). The Hidden Curriculum. New York: Alfred A. Knopf Inc.  
Weston-Manor-Group. (2007). Assessment Standards: A manifesto for change. 
http://www.business.brookes.ac.uk/learningandteaching/aske/Manifesto%
20final.pdf  Retrieved 20 October 2008. 
